
 

 
 

  
Situation  
In primary schools today, staff manage behaviour using systems designed for consistency that can lead to 
detentions and exclusions (Steer, 2009). The most recently published data reports that English state funded 
primary schools administered just under 46,000 exclusions in 2014/15 (Department for Education, 2016a). 
 
Children from disadvantaged backgrounds are four times more likely to receive an exclusion than their more 
affluent peers. Our schools have found that while behaviour can be well managed, for the children at risk of 
exclusion, behaviour management strategies do not work for them. If a child is not aware of their impulses, 
and if they have not built the capacity to attend to their less immediate wellbeing needs, then they cannot 
navigate the behaviour systems designed for their wellbeing.  
 
Complication 
These children are struggling with low self-control. And it is this baseline character skill that is a stronger 
predictor of child and adult wellbeing than IQ or economic background. Low self-control is a significant 
predictor of a child’s attainment in school as well as poor behaviour unaligned with society expectations. And 
the problems for these children then persist into adulthood. Recently Moffitt et al. (2011: 2693) took a sample 
of 1,000 children to analyse and found that ‘self-control predicts physical health, substance dependence, 
personal finances, and criminal offending outcomes’. Furthermore, children with low self-control later spend 
40% more time unemployed than their more disciplined peers (Daly, 2015).  But the good news is, children can 
be taught self-control and this needs to be done in a systematic way throughout each child’s day (Goleman, 
2013; Duckworth & Kern, 2011). 
 
Solution 
Peer reviewed academic research says that self-control can be taught during the first 10-12 years of life using 
meditation and mindfulness strategies to build attention, awareness and team work skills (Arthur et al., 2015). 
Music practices such as call and response drumming enable all these skills to be developed, as these practices 
are forms of mindfulness. So, Mindful Music is a yearlong programme of training and support for school 
leaders, teachers, teaching assistants and midday meal supervisors to observe and address the way in which 
self-control is affecting their learners (Durrant & Holden, 2006; Scharmer, 2009). Our programmes teaches 
self-control for greater wellbeing using music and reflection activities as the tools to do this. 
 
An overview: 

 
 
Track record 
Since May 2015, we have been supported by Teach First, UnLtd, the Shackleton Foundation and the School for 
Social Entrepreneurs to pilot, evaluate and develop our practical and sustainable model to ensure all children 
have access to lessons for greater self-control regardless of their socio-economic background. The above 
programme is planned for a year to enable the staff in the school to lead on the delivery of lessons for greater  
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learner self-control. The music experiences have been developed to be the inspiring and memorable 
opportunities for children to put their emotional learning into practice. 
 
Data gathered from our work with 6 senior school leaders, 12 class teachers, 40 support staff members and 
420 children aged 4-11 has enabled us to evaluate changes in attention, awareness and teamwork skills 
through running our programme. All staff developed a greater understanding of the way self-control was 
affecting their learners and all observed changes in elements of learner self-control. Through the development 
of attention, awareness and teamwork skills, we could measure our impact in terms of learner outcomes as 
follows:  

 
 
Next steps  
So, we have strong evidence and research to demonstrate the programme’s impact to schools. The next steps 
are to work with educators systematically to replicate and build on our pilot results, in schools and with 
parents and carers, over time. The programme is designed in line with the Department for Education’s 
(Department for Education; 2016b) call for sustainable, research based and learner focused teacher 
development as well as extensive research into self-control for greater wellbeing.  
 
What we need and how the community award could assist 
Mindful Music’s programme for greater self-control has the potential to affect a long term and systematic 
change for the benefit of society, now and in the future. We have a team of forward thinking headteachers 
with the confidence to make this programme a priority despite more immediate targets. To leverage these 
partnerships, we need cover our core salary costs and to receive developmental support as we develop our 
resources to measure our impact with: 
 
6 primary schools: 12 senior school leaders: 18 class teachers: 36 teaching assistants: 60 midday meal 
supervisors and 1440 learners. 
 
The £20000 grant would go towards salary costs for our CEO and facilitators to lead on developing and 
evaluating the programme in schools. 
 
We know school leaders are influenced by their peers. So with case studies across varied contexts, Mindful 
Music would then be able to campaign for the benefits of teaching self-contol for greater wellbeing, across the 
country into more schools, creating a systematic movement for learner focused change.  
 
Furthermore, as we prepare to scale and replicate our model, the Stephen Lloyd Award’s access to 
membership and development support would be invaluable to our operations and startegic planning.  
 
Thank you for your time in considering our application. For further information please contact:  
 
Martha Wright | Founding CEO | martha@mindfulmusic.london | www.mindfulmusic.london | 0203 488 2300 

 
 

Wellbeing 

“Brilliant social and emotional 
intervention for our pupil premium 
children who don’t otherwise receive 

therapeutic support, and you could see 
it transfer to other classes.” (Angela, 

Teaching Assistant)

“The improvement in their self-esteem 
and confidence was amazing.“ (Julie 

Beesley, EYFS Lead)

Success in the classroom

“Children who had been 
difficult to engage in 

collaborative activities really 
started to understand how to 
work well with others." (Dr. J 

Lane, Headteacher)

“I’ve never seen them all so 
engaged” (Miss Lawler, Year 3 

Teacher)

Behaviour

“This approach really supports 
children to build their ability 
to stop, think and respond” 

(Mr Falconer, Year 6 Teacher)

"There was a noticable 
improvement in the cohort's 

behaviour." (Dr. J Lane, 
Headteacher)

mailto:martha@mindfulmusic.london
http://www.mindfulmusic.london/
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